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Introduction
The purpose of the program review is to as
programbébs effectiveness, alignment to the Dis

gifted services, and its alignment to the Pennsylvania Chapter 16 &dtecation Guidelines,

and the National Association for Gifted Child
commi ttee that worked on t he Di-Biteatoraf $pécsal pr ogr
Education, Marybeth Irvia Assistant Superintelent of Elementary Education, Sarah Sliaw

Principal of Jefferson Elementary, Erika Vasquexchool Psychologist.aura Pitzer

Classroonireacher, Christa SmithElementary Gifted Coordinator, Kathryn Ducliitiddle

School Gifted Coordinator, and Katien Konechny High School Gifted Coordinator. Data

collection for the review began in January 2019. The committee has concluded that the Mt.
Lebanon School District Gifted Program i s mee
system of delivery naonly meets the needs of gifted learners but addresses the learning needs of

the many high achieving students who attend our schools.

CIPP Model of Program Evaluation

This program review utilized Stuffl ebeambs
Contextlnput-ProcesPr oduct (CI PP) model, which incorpor
obtaining, reporting and applying descriptive

merit, worth, probability, and significance to guide decision making, suppmtiatability,
di sseminate effective practices, and i ncrease
Stufflebeam, McKee, and McKee have described the CIPP theoretical model as a

Aécomprehensive framewor k for gansafpropegs, f or mat i
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programs, personnel, products, institutions,

an evaluation respectively ask, What needs to be done? How should it be done? Is it being done?

Did it succeed?0 (Stufflebeam, 2002, p.1).
The components of Stufflebeambés CIPP Evalu

core values which ground the evaluation process. The four components are as follows: (a)

context evaluation, which compares the goals and priorities of the prograsetsed needs,

problems, assets, and opportunities; (b) inpu

and design, and budget to those of critical competitors and to the targeted needs of its

beneficiaries; (c) process evaluation, which compdresiésign to the actual processes and costs

of the program; and (d) product evaluation, which compares the outcomes and side effects to the

programbébs targeted needs as well as to the ef

componentsandattrb ut es descri bed above show the CIPP

framework for the review of the Mt. Lebanon School District gifted program. The methodology

of the study has incorporated the components of the CIPP Model.

Background Information about Mt. Lebanon School District
0 Total enrollment: 5,496 in 2012018
0 4.5%i Gifted Students; 11.9%Special Education; 2.1%English Learners; 12.3%
Economically Disadvantagd@01 72018 Data)
0 Whitei 86.7%; Asiari 5.8%; Two or More Races3.4%; Hispanid 2.4%; Blacki
1.6%; American Indian or Alaskan Native.1%; Native Hawaiian or Other Pacific

Islanderi 0.1%(20172018 Data)
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Philosophy of the District Gifted Program

The Mt. Lebanon Saol District provides services for mentally gifted students using the
conceptual framework of continuous progress through the District mainstream curriculum. This
extensive curriculum includes options and alternatives which have been created and refined to
provide opportunities of differing groups of children. Through the challenging, comprehensive
curriculum, the education of mentally gifted students in Mt. Lebanon supports the District
mission of providing the best education possible for each and eudgnst

The central consideration for education of mentally gifted students is to provide them
with appropriate educational opportunities commensurate with their capabilities as learners. It is
with this basic philosophy that the Mt. Lebanon School Dissicommitted to the education of
its mentally gifted students primarily within the regular classroom setting. It is it the firm belief
of this District that a high level of challenge can and is provided in the regular classroom
environment. This system dElivery not only meets the needs of gifted learners but addresses
the learning needs of the many high achieving students who attend our schools.

In order to support this philosophy, the Mt. Lebanon School District employs a gifted
coordinator at the eleemtary, middle school, and high school levels to provide supportive
interventions in the regular class through consultation with staff members regarding the design
and monitoring of appropriate higavel educational opportunities for students.

In addition, it is the responsibility of each gifted coordinator to help make available
differentiated learning materials and resources, professional development opportunities, and
research/evidenced based teaching recommendations. Through this apgpathndies are
provided to enable students to explore identified areas of focus and to develop high levels of

thinking through:
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6 Enrichment activities designed to increase the depth and/or breadth of the student's
learning experiences through differendidiassignments, independent study, alternative
learning projects, and high&vel instructional materials.

o Acceleration to enable a student to complete the program in less time or at an earlier age
than usual.

6 Special groupings which involve placing adguat in instructional groups and classes
according to significant factors such as ability, interest, achievement, or instructional
purpose.

6 Specialized study opportunities which extend the curriculum by providing offerings that
appeal to individual studeiriterest and capabilities.

A staff development program, provided for teacherE2Kfocuses upon characteristics
and needs of gifted students, best practices, current literature and research in the field. The
regular education staff is also kept inforntecbugh this staff development process of the

Pennsylvania state mandates and procedures pertaining to gifted education.

Best Practices in Gifted Education

Why are Gifted Programs Needed?

Gifted students need gifted programming in
program is not yet ready to meet the needs o
educators6 training in gifted edugetataiseotle and

performance of their struggling students (HertbBayis & Callahan, 2013). Gifted

programming positively influences studentsod f
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t hat gi fted programs have -saondarg plans. iFor exangple,f e c t
studies found that 320 gifted students identified during adolescence who received services
through the secondary level pursued doctoral degrees at more than 50X the base rate
expectations (Lubinski, Webb, Morelock, & Benbow, 200-urther benefits of gifted programs

have been shown to include that students who had participated in gifted programs maintained
their interests over time and stayed involved in creative productive work after they finished
college and graduate schoolaNy of these students participated in enrichment outside of the

classroom opportunities for extended classroom work and career exploration.

Identification

According to Pennsylvania Chapter 16 Gifted State regulations, identification is the
process of idetifying students K12 that meet the state criteria for identification as mentally
gifted. In the state of Pennsylvania, state regulations require the identification of mentally gifted
students based on academics and not gifted and talented abilitiesl @dtdification in
Pennsylvania is two pronged as it must be determined if a student meets the criteria to be
considered mentally gifted and whether or not the student has needs for specially designed
instruction. A student meets the criteria for giftadtiss if their full scale intellectual ability

standard score is 130 or higher when multiple criteria are used.

Learning and Development
The first standard of the Gifted Programming Standards of the National Association for
Gi fted Chi | dr eetognizieg thie Hehmicgaand deselopmental differences of

students with gifts and talents, promote ongoing-wetferstanding, awareness of their needs,
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and cognitive and affective growth of these in school, home, and community settings to ensure
specificst udent outcomeso (National Association f
must engage students and identify their interests, strengths, and gifts. Educators should provide a
variety of researctased grouping practices for students with giftstafehts that allow them to

interact with individuals of various gifts, talents, abilities, and strengthsofsdhool learning
opportunities that match studentsdé abilities
that educators collaborateet h f ami | i es i n accessing resourc
Teachers and counselors need to implement a curriculum scope and sequence that contains
person/social awareness and adjustment, academic planning, and vocational and career

awareness.

Assessment

The second standard of the Gifted Programming Standards of the National Association
for Gifted Children is AAssessments provide i
and outcomes, and evaluation of programming for students with gifts andttade i n al | don
(National Association for Gifted Children, 2010, p.2). Educators should ensure that the
assessment afie progress of students with gifts and talents uses multiple indicators that measure
mastery of content, higher level thinking skillachievement in specific program areas and
affective growth. It is recommended that educators inform all parents/guardians about the
identification process and use culturally sensitive checklists and elicit evidence regarding the
chil dés i nentelrowside of theaclasbrogmaosetting. Educators need to understand and
implement District and state policies designed to foster equity in gifted programming and

services. Differentiated preand post performanceébased assessments should be used by
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edwators to measure the progress of students with gifts and talents. It is recommended that
administrators provide the necessary time and resources to implement an annual evaluation plan

developed by persons with expertise in program evaluation and gifiedtemh.

Curriculum Planning and Instruction

The third standard of the National Associ a
St andar ds i s AEducat or s -baspd iodels toh eurrictldme and y an
instruction related to students witlifts and talents and respond to their needs by planning,
selecting, adapting and creating culturally relevant curriculum and by using evidence based
instructional strategies to ensure specific
Children, 2010, p.4). Educators need to use local, state, and national standards to align and
expand curriculum and instructional plans. The curriculum should be modified to meet the needs
of gifted students by incorporating challenging,depth, and complex comteand developing
differentiated education plans and adjusting the plans based on continual progress monitoring.
Instruction needs to be based on the learning rates of gifted students, accelerating and
compacting learning as appropriate, and integrateecamgploration experiences into learning

opportunities.

Learning Environments

ALearning environments foster per sonal 8
competence, and interpersonal and technical communication skills for leadership in the 21st
centuy y to ensure specific student outcomeso i s

for Gifted Childrenés Gifted Programming Stan
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2010, p. 6). Educators must maintain high expectations for gifted nésud®yy offering
meaningful and challenging activities. Opportunities for interaction with intellectual and
artistic/creative peers as well as chronologag peers need to be provided. Educators must
provide environments for developing many forms of ératdip and leadership skills as well as

opportunities for seléxploration, development and pursuit of interests.

Programming and Professional Development

Thefithst andard of the National Association f
Standards isiEducators are aware of empirical evide
and affective development of learners (b) programming that meets their concomitant needs.
Educators use this expertise systematically and collaboratively to develop, impleand
effectively manage comprehensive services for students with a variety of gifts and talents to
ensure speci fi cNatohauAdsoaation muGiftedoChidiergy 2010, p. Bhe

sixth standard for Gifted Programming from the National Asgmn for Gifted Children states

Aprofessional devel opment is the intentional
the NAGC-CECt eacher preparation standards and i s
professional a nEducatorshshoalad hssegs rpafessional edlevélopment needs

related to the standards, develop and monitor plans, systematically engage in training to meet the

identified needs, and demonstrate mastery of standard.

Mt . Lebanon School Districtods Gifted

Screening and Identification
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Ongoing Identification. Parents and teachers may request that a child is screened or
evaluated to determine eligibility for gifted services at any time. Parents are directed to put their
request in writing to the building peipal. Teacher requests are forwarded to the appropriate

gifted coordinator who will meet with the teacher to review data.

Universal Screening.n the spring of each school year, the Measures of Academic
Progress (MAP) scores for students in first anditbrade from the fall and winter
administration periods are reviewed by District school psychologists. Students who have scores
within the top 5% of the District in reading, the top 5% of the District in math, or top 10% of the
District in reading and nth move on from Phase | of screening to Phase Il. In May, children
who came through Phase | of screening are administered theedtisn School Ability Test
(OLSAT). Students earning a score of 125 or above on the OLSAT are referred for a
multidisciplinar gifted evaluation. At the secondary level, gifted coordinators review data from
state testing and other measures of academic performance and methodically contact teachers

regarding unidentified students who may be gifted and in need of specially ddasigmection.

Multidisciplinary Evaluation. A multidisciplinary gifted evaluation is completed if a
request for evaluation is made by parents or if the student is thought to be gifted because the
Districtds screening of the student i ndicate
mentally gifted or a performance level which exceeds that of other students in the general
education classroom. Once the District has received a signed permission to evaluate consent

form from a parent or guardian, a student multidisciplinary evaluation will b@leted by the
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gifted multidisciplinary team (GMDT). The GMD
needs and shall be comprised of the following team members:

-The studentdés fprent (s) or guardian

-A certified school psychologist

-Persons familiar with the studentods educat

-One or more of the studentds current teach

-Persons trained in the appropriate evaluation techniques

-When possible, persons familiar with the s

The GMDT shall prepare a written report that brings together the information and
findings from the evalwuation or reeval uati on
strengths. The report must make recommendations as to whether the student isdjiftetead
of specially designed instruction, indicate the basis for those recommendations, include
recommendati ons f or tahdeindisatethe @amesband ppsitiang of henmi n g
members of the GMDT.

The initial evaluation shall be completed andopy of the evaluation report be presented
to the parents no later than 60 calendar days after the District received written parent consent for
the evaluation to be completed, except that the calendar days from the day after the last day of
the spring shool term up to and including the day before the first day of the subsequent fall
school term may not be counted. If it is determined by the GMDT that a student meets
thecriteria of being mentally giftedhile demonstrating the need for specially destne
instruction, a gifted individualized education plan (GIEP) will be developed within 30 calendar

days after the issuance of a GMDToés written r
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Gifted Specially Designed Instruction

Through data collection and review, the team identifies the subject(s) in which student
demonstrates exceptional strengths and need for challenge beyond the regular curriculum. The
subject area teachers and gifted coordinator offer specific options anglegaStudents and
parents provide input regarding goals to be included within the Gifted Education Plan (GIEP).
Enrichment is provided within the class and beyond the class. Specially designed instruction for
gifted students is individualized, involves iy her | evel thinking, and f a
movement toward sellirection and selfnotivation. It is embedded in current curriculum under
study, aligned to |l earner needs, and should n
area teaokrs develop and implement specially designed instruction. Examples of specially
designed instruction include tiered assignments or projects, alternate assignments or projects,
modified rubrics, compacting (evidence of mastery), clustering, and higheqgleastioning.

There exists no specific classes for gifted students only. Rather, individualized specially
designed instruction to provide additional challenge is created for students when the regular
curriculum, including Honors and AP courses, is notisieffit for their learning needs. Gifted
Support provides a variety of highlewel enrichment, including competitions and career
exploration. Examples include: Linguistic, Math, and Writing Competitions, Apprenticeship
Programs, Novel Writing, Guest SpeekeCadaver Labs, Observe Open Heart Surgery, and

Workshops in Engineering, Architecture, and Art.

Acceleration
Students with high ability and interest as well as high rates of acquisition and retention

may accelerate through the content of a specifissclar classes. Upon demonstration of
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mastery, they may enroll in the next level course, continue in the current course and study higher
level content in the same field, or pursue an independent study.-lBvatieacceleration is

considered for students appropriate.

Research Questions
The following research questions have guided the study design:
1.1s the Districtés program designed to iden
2. Does the Districtés program support the ne

3. What are the outcomes of Districtés gifted

Methodology

Data collected to investigate the research questions involved a review of empirical
sources in addition to an examination of key District information and documents relevant to the
gifted pragram and service deliverDistrict information and documenigere reviewed to gain
an understanding of the context of the program. Information from comparator districts with
regard to the gifted screening process, service delivery, and program desepamased to
evaluate the input of the program. Survey, interview, and focus group data were collected from
teachers, parents, and studdntassess perceptions of program operation and the program
process. Best practices were assessed by means of aoétin@/2010 National Association for
Gifted Children (NAGC) Pr&K-Gradel?2 Gifted Programming Standards, the Pennsylvania
Department of Education 2014 Gifted Education Guidelines, and Pennsylvania State Board of
Education 2019 Recommendations of the Cottemion Special and Gifted Education Pertinent

to Gifted Education. A review of student performance data, specifically, the performance of
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students identified within the Disttiovas completed to assess the outcomes or product of the
gifted program. Giftd screening data (i.e., the number of students who were identified by the
screening process as possibly being gifted and the number of those students who receive a GIEP)
was examined to evaluate the product of the D

Online surveys were distributed through email to teachers of gifted students, all students
in grades 4 through 12 identified as gifted, and all parents of gifted students. There were 139
respondents to the teacher survey; 111 and 112 responses, respeetireleceived for the
parent and student surveys. Surveys were distributed through email, and respondents had two
weeks or more to complete the surveys. Participants for focus groups and interviews were
referred by building administrators. Referrals egviewed to ensure that participants were
representative of the District student population in terms of demographics. A standard protocol
of questions designed for each group of participants was used for the focus groups and
interviews.

Both quantitativeand qualitative approaches were used in the analysis of the data
collected. Descriptive statistics such as means, frequencies, and percentages were used to present
survey data and student performance data. Focus group and interview data were content
analyed with identification of emergent themes. Results from each data source were examined
and interpreted as findings for the research questions. Multiple data sources were used to ensure
that the results are robust and comprehensiglanning committeenet regularly throughout
the year to develop the evaluation questions that would guide data collection for this report and

to determine what information needed to be collected and how to collect the information.
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Il s the Districtds Gifted Screening Process L
An analysis of the number of first and third grade students who met the criteria in Phase 1
of the gifted screening process to participate in Phase 2 and the numbeseoftindents who
were recommended for an evaluation to determine eligibility for gifted services was conducted.
Data from the Spring 2017 gifted screening process indicates that 16 of the 35 (45.7%) first
grade students and 12 of the 21 (57.1%) thirdgsaddents who met the criteria to move on to
Phase 2 of the gifted screening process (i.e., taking the OLSAT) were ultimately recommended
for evaluation to determine gifted eligibility. Spring 2018 gifted screening data shows that 15 of
the 38 first gradestudents (41.7%) and 14 of the 26 third grade students (53.8%) were

recommended for evaluation to determine eligibility for gifted services.

Does the Districtds Program Support the

Student Input

Data from the survey completed by students as well as the interviews and focus groups
indicate that students enjoy focusing on the development of critical thinking and problem solving
and feel that their school experience has helped them to develod thitikéng and creative
thinking skills. Secondary students indicated that they enjoyed the Paideia seminars that are
conducted in middle school. Paideia seminars are collaborative, intellectual dialogue facilitated
by openended questions about a texotiner source. Students commented that they found how
the Paideia seminars provided an opportunity to look at academic subjects in a deeper view as
well as practice and develop their public speaking skills to be beneficial. Elementary students

indicated thathey found the Math Olympiad to be an experience that allowed them to think
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deeper and challenge themselves. Students indicated that they would like to see mewa hands
and problem solvingriented experiences.

When considering the level of challengehe four academic subject areas, students
indicated that they felt challenged to a greater extent in math and English language arts. When
responding to survey questionsusing@bi nt Li kert Scale with a res
At Al |l 0 a@red od redman cating ATo a Great Extent
of 4 or 5 in the area of English Language Arts and 41.9% of students provided a response of 4 or
5 in the area of mathematics. Students indicated that the level of challengmoestas
dependent on the teacher and the class. Survey results are consistent with these responses with
25.2% of students providing a rating of 450khen asked about social studies, students
indicated that there are less advanced placement and hgtiorssan social studies at the high
school level.

Students indicated that they enjoyed projects that were more individualized and
connected to the curriculum in all subject areas. A middle school student indicated that in order
to continue with a GIERe needed to take advantage of one enrichment opportunity a semester.
The student said that it would be better to have smaller things in class more frequently count
towards enrichment. Another student stated that they would like to have more oppofflamities
enrichment inside of class that were freely available as in some classes students need to ask for
enrichment opportunities.

High school students indicated that they would like to see more career based
opportunities. One student stated that the Gl8hadlies program at the high school had a career
fair, and other students expressed that it would be beneficial for there to be more collaboration

between the gifted program and other programs to expand the opportunities available to students.
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It was expresed that involvement in the Global Studies program has helped to increase the rigor
in the subject area of social studies.

The need for opportunities to explore a wider range of interests beyond STEM was
expressed by students at all levels. Students itedian interest in more enrichment
opportunities in the area of English language arts. Activities like independent projects, Math
Olympiad, the Paideia seminars, and competitions were provided as examples of parts of the
program that supported academicwtio. Students also expressed that meeting with teachers to
talk about their goals was helpful.

With regard to sociad mot i on al devel opment, studentsodo 1
addressing this topic were evenly distributed across the five possiblesespbiigh school
students indicated that soceinotional growth is not a focus and few opportunities for
socialization within the gifted program exist because of the individualized nature of the
programming. Students in high school expressed that ocedlgitiiey had received suggestions
from faculty that they felt did not encourage soealotional well being such as foregoing lunch
to take another class or taking the SAT during freshman year. Middle school students indicated
that the Paideia seminarave helped in terms of providing an opportunity to interact with other

students and see how they think differently.

Parent Input

Interview, focus group, and survey results indicate that most parents feel that the overall
the gifted program has servedaas posi ti ve i nfluence on their <c¢ch
Nearly seventy percent of parents responded that they agreed or strongly agreed to the survey

guestion asking if their child is adequately prepared for the advanced curriculum expected of
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gifted students in their grade level. Parents expressed that students feel supported to be their best
selves. When prompted to respond if their child was appropriately challenged in mathematics,
73.8% indicate that they agree or strongly agree with that statelResponses to the same
statement in the subject area of English language arts indicated that 67.5% agreed or strongly
agreed that there child was appropriately challenged; results in the areas of science and social
studies indicated that 54.4% and 48.6£fparents, respectively, agreed or strongly agreed that
their child was appropriately challenged.

Some indicated that students are given enrichment opportunities and also expected to do
the regular work in addition to the enrichment. It was also indidhtddhere is a lack of
flexibility in earlier grades with regard to enrichment and differentiation; however, the lack of
flexibility becomes less of an issue as students progress through middle school and high school.
Parents expressed that gifted seggiare highly dependent on the child beingdeécted, and
students need to take initiative to receive enrichment in some cases.

Parents indicated on the survey that social emotional growth and experiences for
exposure to different types of career aotlege opportunities are areas that are not addressed by
the gifted program. It was expressed by some parents that the acceleration procedures and
process do not appear to be consistent. It was also indicated that there needs to be mechanism for
studentdo go faster if they are not quite ready to accelerate in a subject. An interest in more

opportunities for families and students across the District to meet was expressed.

Teacher Input
Approximately half of the elementary teachers who participateceisuhvey indicated

that they agreed or strongly agreed that the gifted program should be expanded to include
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science. Over 84 percent of teachers responded that they knew how to differentiate for gifted
learners. Sixtifive percent of teachers indicatedthhey agreed or strongly agreed that the
District provided them with an adequate amount of resources to meet the needs of gifted
students.

Onethird of the teachers that responded to the survey indicated that they neither agreed
nor disagreed thatthe®it r i ct 6s screening and identificati
students in need of gifted services. The vast majority of teachers (72.7%) agreed or strongly
agreed that they are aware of the procedure for referring students for gifted screenasy. It w
expressed by teachers that more professional development pertaining to gifted education and the
social emotional needs of gifted students would be beneficial. Teachers also indicated that more

collaboration, consultation, and support from the gifteddioator would be beneficial.

What are the Outcomes of Districtds G

Measures of Academic Progress

The Measures of Academic Progress (MAP) assessments are computer adaptive and
produce accurate, reliable data regarding the precise learning level of every student, regardless of
the studentobés ability or gr ade Jdenvaecademic MAP pr o
growth over time and reliable detailed information about what each student knows and what
theydre ready to | earn. MAP assessments are a
winter, and spring of t hhegoatsorhaogetin MpRisthe. Each s
averagggr owt h that is expected considering the st

level, and the number of weeks of instruction received. The percentage of students who are not
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identified as gifted who met thegrowth targets and the percentage of students identified as

gifted meeting MAP growth targets is presentedable 3.

Pennsylvania System of School Assessment

The Pennsylvania System of School Assessment (PSSA) tests are administered to all
middle sclool students every school year. The performance of students in subject areas is
described using Performance Levels. There are four performance levels that are used are Below
Basic, Basic, Proficient, and Advanced. Within the middle schools of the Mt. delSohool
District the percentage of the total population of students performing within the Advanced range
was compared to the percentage of gifted students performing within the Advanced range. In
Reading, 95.4% of gifted students at Jefferson Middle &@dcad 94.1% of gifted students at
Mellon Middle School performed within the Advanced range. In Math, 89.23% of gifted students
at Jefferson Middle School and 100% of gifted students at Mellon Middle School performed

within the Advanced range.

Commendations
The Mt. Lebanon School Districtds gifted
mi ssion and vision as wel |l as the Districtos

The Districtds gifted pstae guidelines and best practicesiasn ac c o
identified by the National Association for Gifted Children. Students and parents feel that
participating in the gifted program has a pos
for learning. Students enjdhe opportunities include within the program to meet with teachers

and the gifted coordinators to set goals and discuss attainment of those goals.
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The District has incorporated opportunities for students to work witkhiikeled
peers during activitielke Paideia seminars and Math Olympiad while embedding tiers of
enrichment and challenge within the general curriculum to meet the needs of gifted students.
Gifted coordinators have established additional opportunities and programming outside of the
gene a | curriculum connected to studentsod stren:
ways in which to expand these opportunities.

Mt. Lebanon School District has in place a comprehensive Advanced Placement
program and honotigvel classes tharpduce strong results. Data from state and District
assessments at the elementary and middle school levels indicate that gifted students continue to
demonstrate appropriate levels of academic growth and perform at an advanced level. The
majority of studerd and parents indicated that gifted programming was meeting the needs of

students.

Recommendations

1. Develop consistent guidelines and procedures related to sigjetand graddevel
acceleration.

2. Increase the professional development opportunities and the consultation and
collaboration available to educators that is focused on meeting the needs of gifted
students. Topics of focus should include characteristics of gifted students, meeting the
needf twice exceptional students (students who are identified as gifted and as a student
with a disability), enrichment, differentiation, and so@&@aiotional issues unique to

gifted students.



MTLSD Gifted Program Review 23

3. Change the elementary gifted screening process to allow fonstyde occur in second
grade and fourth grade instead of first grade and third grade.

4. Establish a group for families and parents of gifted students to provide opportunities for
education, advocacy, and support as well as fostering collaborative réigisohstween

families, caregivers, and faculty within the school community.
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Tables

Table 1

Spring 2018 Gifted Screening Summary Report

25

1% grade|3™ grade
Phase 1-- top 5% in Reading OR Math, or top 10% in both Reg 38 39
AND Math on MAPIn District
Phase 1 students currently identified as gifted, thus no further tey 2 (36) | 13 (26)
Phase 2 OLSAT score of 125 or highetdloes not meet criteria 20 12
Phase 3- total who met Phase 1 and Phase 2 criteria and w 15 14
recommended for a Chapter 16 evaluation (41.7%)| (53.8%)
Table 2
Spring 2017 Gifted Screening Summary Report
1st 3rd
grade grade
Phase 1 top 5% in Reading OR Math, or top 10% in both Reaq 36 38
AND Math on MAPIn District
Phase 1 students currently identified as gifted, thus no furthertq 1 (35) | 17 (21)
Phase 2 OLSAT score of 125 or highedoes not meet criteria 18 9
Phase 3i total who met Phase 1 and Phase 2 criteria and wi 16 12
recommended for a Chapter 16 evaluation (45.7%) | (57.1%)
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Table 3
Measures of Academic Progress (MAP) Results for Elementary
Students Who Met Growth Targets in Matl
Year Gifted |All Others
201718 68% 62%
201819 69% 62%
Students Who Met Growth Targets in Rea
Year Gifted |All Others
201718 74% 66%
201819 61% 62%
Table 4

Percentage of Middle School Students Scoring Advanced on Pennsylvania State Assessments

Reading Mathematics
Statei Total Population 18.3% 17.7%
JMS 1 Total Population 55.9% 36.8%
JMS 1 Gifted Population 95.4% 89.23%
MMS i Total Population 43.2% 34.3%
MMS i Gifted Population 94.1% 100%
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Figures

Figure 1i Student Survey

To what extent has your school experience helped you to develop critical
thinking skills?

111 responses

40

36 (32.4%)

30 30 (27%)

20
20 (18%)

4 (3.6%)

Figure 2i Student Survey

To what extent has your school experience helped you to develop creative
thinking skills?

112 responses

40

34 (30.4%)
30 32 (28.6%)

20 22 (19.6%)

13 (11.6%)

10 11 (9.8%)
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Figure 3i Student Survey

Do you feel challenged in English Language Arts?

112 responses
40

30

30 (26.8%) 31 (27.7%)

29 (25.9%)

14 (12.5%)

Figure 4i Student Survey

Do you feel challenged in Math?

112 responses

40
36 (32.1%)
30

20 24 (21.4%) 23 (20.5%)

18 (16.1%)

10

28

11 (9.8%)
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Figure 5i Student Survey

Do you feel challenged in Science?

111 responses

40

30

25 (22.5%)
20 22 (19.8%)
20 (18%)

6 (5.4%)

Figure 6i Student Survey

Do you feel challenged in Social Studies?
111 responses

40

37 (33.3%)

30 32 (28.8%)
27 (24.3%)
20

10 (9%)
5 (4.5%)

29
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Figure 7i Parent Survey

My child is appropriately challenged in Mathematics.

Disagree
10.8%
Strongly Agree
26.1%
Strongly Disagree
0.9%
N/A
6.3%
Agree
47.7%

Neither Agree or Disa...
8.1%

Figure 8i Parent Survey

My child is appropriately challenged in English Language Arts.

N/A Strongly Disagree
4.5% 1.8%
Disagree
12.6%
Strongly Agree

21.6%
Neither Agree or Disa...
13.5%

Agree

45.9%
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Figure 9i Parent Survey

My child is appropriately challenged in Science.

Neither Agree or Disa...
14.7%

Strongly Agree
19.1%

Strongly Disagree
4.4%

N/A
13.2%

Agree
35.3%

Disagree
13.2%

Figure 10i Parent Survey

My child is appropriately challenged in Social Studies.

Strongly Disagree

1.5% . .

Strongly Agree Neither Agree or D|s1a7gr:;

11.8% o

N/A Disagree

20.6% 11.8%
Agree

36.8%



MTLSD Gifted Program Review

Figure 117 Parent Survey

Gifted Services help my child develop critical thinking skills.

Neither Agree or Disa...

18.0%

I Don't Know Agree
4.5% 40.5%
Strongly Agree

14.4%

Disagree Strongly Disagree
12.6% = 5

9.9%

Figure 127 Parent Survey

Gifted Services help my child develop creative thinking skills.

I Don't Know
4.5%

Strongly Agree
10.8%

Agree
40.5%
Neither Agree or Disa...
18.9%
Disagree _
17.1% Strongly Disagree

8.1%
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Figure 13/ Parent Survey
Gifted Services influence my child's motivation.

Strongly Agree
17.1%

Agree
9% i
36.9 Strongly Disagree
8.1%
Disagree
21.6%
Neither Agree or Disa... 1 Don't Know

13.5% 2.7%

Figure 14i Parent Survey

Receiving Gifted Services influences my child's enthusiasm
for learning.

Strongly Agree Neither Agree or Disag...
20.7% 19.8%
Disagree

11.7%

Strongly Disagree

Agree 9.9%

37.8%
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Figure 15 Parent Survey

Gifted Services provide my child with a more advanced level of
curriculum and instruction than other students at the same grade
level.

I Don't Know
1.8%

Strongly Disagree
6.3%

Strongly Agree
11.7%

Neither Agree or Disagree
10.8%

Agree

55.0%

Disagree
14.4%

Figure 16/ Parent Survey

My child is adequately prepared for the advanced curriculum
expected of gifted students in their grade level.

! D‘:nt Know Strongly Agree
7.2% 14.4%
Strongly Disagree e
3.6%

Disagree
8.1%
Neither Agree or Disag...
11.7%

Agree

55.0%
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Figure 171 Parent Survey

Participating in the Gifted Program meets my child's academic
needs.

Strongly Disagree
8.1%

Strongly Agree
9.9%

Neither Agree or Disag...
12.6%

Disagree
21.6%

| Don't Know
2.7%

Agree
45.0%

Figure 18/ Parent Survey

| have a positive perception of the gifted services my child
receives in his/her/their building.

Disagree
19.8%
Agree
40.5%
Strongly Disagree
9.0%
. Neither Agree or Disag...
| Don't Know 16.2%
0.9% '
Strongly Agree

13.5%
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Figure 197 Teacher Survey

Figure 20i Teacher Survey
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